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ABSTRACT

The Ford Training and Placement Program (FTPP) is a
collaborative effort of the University of Chicago, the Chicago Public
Schools, and the communities which the schools serve. The model
assumes that (a) each school is a unique system characterized by
institutional role sets and personalities with individual needs and
(b) universities cannot prepare teachers for any school without the
active participation of the professionals in the field and members of
the community. The implications of these assumptions are that school
staffs should be trained as a group before entering the school and
that this training must be a collaborative effort on the part of the
university, the public schools, and the community. FTPP worked with
13 cadres in 13 differen% school communities; developed, evaluated,
and corrected five different district summer training progranms;
trained 314 teachers who were degree students; and provided
in-service training on an on-~going basis for approximately 2,500
educators in the Chicago Public Schools. The program has produced
curriculum materials, audicvisual materials, literature describing
the project, research reports and articles in professional journals,
and program replications in the United States and abroad. The project
¥vill produce a monogra~h detailing the experiment and has produced a
cadre of about 50 staff members who will assist other institutions to
train professionals to deal with urban educational problems. (HMD)
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I. Introduction

The period from December 1972 through December 1973 represents the last
year of the Ford Tfaining and Placement Program Operations. The year was
planned as one to be devoted to reviewing and surmarizing program operations over
the last five years and writing a monograph about the experiment. But, contrary
to expectations, the year was very much an operataonal year. Program sta®f was
cngaged in a varlety of dissemination and demonstration activities in additiou
to being involved in the training and guidance of the Dyett i{iddle School Cadre.
It seems appropriate at this point to recall the conceptual model of the program,
briefly review the origin and five years of program pperations, summarizc the
outcemes of the operational phase of the progsam, indicate ongoing activities
to which the program is committed in 1974 ar? =peculate about the wider impact
of this experiment in preparing teachers a.xd a#hne educators to work in urban
schools.

The initial impetus leading to the development of the Ford Training and
Placement Program was provided by Dean Roald Campbell,‘who with a group of
intcrested faculty from the Department and Craduate School of Education of the
University of Chicago and public school administrators from the Chicago Public
Schools called the Inner-City Specialists Committee, began discussions in 1965
and 1566 about the development of a team approach to preparing educators for
inner-city schools. The discussions of this group focused on viewing the schcols

as part of a larger social system influenced by events in the society and in the
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loc2l corrmunity. The Coruittee vievred each school as a2 unique systexm. Thouch
schools 1in lar~e systems were structurally similar, each school had its owm in-
formal orcanization, administrators with personal value systems and special ex-
pectations for teachers, parents snd stuients. Turther, each school was staffed
by teachers vith inlividual need dispositiorns vhich influenced their responses to
clients. 1In fact, the Lehavior of individuals and oroups in schools coul! be
analyzed in teras of the Getzelsl social systens theory. The deliberations of
the Inner~City Srecfalists Cormittee, the interest evidenced in a cellaborative
prorranm by menlers of the Chicaro Public Schools and thie encourarerent of the
Tord Founcation led to the preparation of a position paper calline for a training
and placement pro-~ram vhich attended to the reality of the school as a complex
social system. In the fall of 1746, the notions advanced by the various qroups
were pulled togetuer into an elefant operational desisn by J. W. Getzels tho
first prresented the modiel in a speech vrepared for the Anerigan Educational Re=-
search Association in February, 1367. le later prepared an article for The

School “cview called "Education for the Imnner-City: A Practical Proposal LDy an

Impractical Theorist".2 It is this document which has served as the blueprint:
for the procrar.

Jurine 1767 Dean Campbell and other faculty members from the Department and
School of Ciucation trere encared in necotiations with the Chicaso Pubiic Schools.
The formal commitment by the Board of Education to participate in the progran was

sirned on December 27, 1267. The Ford Toundation began its five-year funding of

1. J. Getzels, P. Lipham And ", Campbell, Administration As A Social Process,
Theory Research and Practice (ilev York: Iarper & Pow, 1365.)

2. J. Getzels, "Education for the Inner-City: A Practical Proposal By An
Impractical Theorist’' The School Teview (75: No. 3 Autumn 1967, pp. 283-399).

-
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the project in Januery 1368. The pro~ran vas vieved as an experiment to develop
and evaluate a noldel which vould effectively address the problems of training
teachers for inner-city sciuools,

The experinent exenplified the shifts in university/school relationships,
and the attendant problems and outcormes of the new postures. Initially, members
of both organizations had nmixed emotions: the university faculty had reservatioms
about their participation in the program-: the public school personnel were con-
cerned about having “ivory tower theorists’ tellins them horr to run the sclools.

Yet commitments tere made and operations beran.

A. The Conceptual  lodel Recalled

The Ford Progranm modell was based on two assunptions. First, each school
is a unique social system characterized by institutional rcle sets and filled
by personalities with individual needs. The implications of this agsumption are
to train torether the persons who will be filling the roles in a specific school,
and to train them as a group before they enter the school. Second, universitie~
cannot prepare teachers for the inner city, or any other school, twrithout the
active participation of the professionals in ;he field and members of the com=-
munities to be served by the school. Therefore, any effective training must be a
collavorative one involving the trainer (the university), the user (the public

schools), and the client (the commnity).z

1. . W. Getzels, "Education for the Inner City: A Practical Proposal by an
Impractical Theorist.’” School Reviewz 75 (3): 283-99; Autumm, 1967.

2. 1. Schwartz, “"A Social System Approach to Trainineg Teachers for Urban
Schpols: The Ford Training and Placement Prosram.’' Education at Chicago.
Chicago: The Graduate School of Education, University of Chicaco, Autumn, 1971.
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The basic training mechanism of the progra=m tras called a cadre. The cadre
for each tarset school included new teachers, experienced teachers, the principal,
community representatives, and others reflective of the socilal gystem of the
school. University staff nembers tworked with the cadres before the school year
began, and intensively during the first year at the school. Thereafter, staff
assistance was nrovided when recuested by tha sroup.

The purpose of the cadre was to provide personal and professional support
for the ner teachers, renew the enthusiasm and skills of the experienced teachers,
solve school-wide problems, and bridee the «ap betwveen the university, the school,
and the community. Increased understandinzs and better comrunications should
improve the instructional procran of the school. The assumptions of the program
are logical. Problems arose in operationalizing the concepnts, for implementation

required changes in the behsvior of actors in both organizations at all levels.

B. Implementing A "Practical" Program

At the University, participation in a "practical program" meant a realloca-
tion of faculty resources and time. One cannot ensare in theoretical research
while conductine workshaps for cadres in the nublic schools or spending hours
vorking with nev teachers. 1In an organization long noted for its inquiry and
research, this relative chanee in emphasis created by the 'practical” Ford
Program was somevhat upsetting. The collaborative nature of tae program required
a policy-nakins cormittee with equal members of the university faculty and pub-
lic school personncl.

It was a2 new experience for academics to share decisions about the staffing,
the budneting, and the content of a university training procsram with publiic
school administrators. The operation of the rrogpran required additional staff
merbers with one foot in acadenia and tue other in the public schools. Estab-

lished faculty members vieved tagse action-oriented new types of staff members
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with the same skepticism thiey reserved for “practical" projects.

As the program reached more experienced teachers, many of them began taking
claggses at the university. Faculty members accustomed to tvvorkinp with young
preservice studerts were challenged by the worldly-trise experienced teachers,
of ten outspoken critics of the graduate proerams. Finally, the use of Ford
funds to support cadre projects nave some public school personncl the impression
that the university had unlimited resources to be used to £fill the service neceds
of the schools. 3Dut university resources were limited, and those available to
the Pord Program were for specific uses.

For the Chicago Public Schools System, participation in the Ford Prosram
meant a reallocation of school funds to provide support for the public school
personnel participating in the six-week summer training programs. During five
years of increasingly tight budgets, top level administrators spent hours
finding and justifying the required funds to support the program. At the school
building level special schedules had to be arranged for the part-time new intern
teachers; special positions had to be established at the district level; special
payroll procedures had to be arranged by the central office staff.

The program required that new teachers with cach cadre be placed as a group
in the school wheré they trained. The scuools had to devise ways of placing the
interns without displacing other members of the staff and, thereby, incurring
union grievances. Furthermore, placing nev people as a group represented a
change in city-wide placement procedures. The cadres sometimes included interns
training as school social workers, adult educators, readins consultants, and
social psychological specialists. Positions had to be created by the schools
to accommodate these role specialists.

Finally, the whole business of research had to be negotiated. Obviously,

any procram connected with the University of Chicago was goin~ to have a heavy
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research and evaluation component. This was true of the Ford Program, and 50
percent of the staff was engaged in research and evaluation. The Chicapo Public
Schools and the communities involved in the program demanded some control over
the kind of research done. The research process vhici evolved was not in the
traditional educational research mode. Rather researcih and evaluation activities
were nerotiated with pronram participants and cadre school/communities. The
transactional mode of research and evaluation evolved by the program is described
fully elsewhere.l

In summary, thc FTPP worked with thirteen cadres in thirteca different school
coﬁmunities, developed and evaluated and corrected five distict summer training
programs, trained 314 teachers who were derree students and provided in~service

training on an on-zoing basis for approximately 2500 additional educators in the

* Chicago Public Schools. Of the 314 degree students, 507 were pre-service teachers.

92% of tiidls proup finished their !AT or !IST degrees successfully., In the ex-
perienced teacher group (407 of the total) °28% finished their degrees. The re-
tention rate of new teachers, interns from the cadres, placed in inner~city
schools 18 €77 over a five year period compared to a 357 retention rate of new
teachers nationally and until 1372, a 287 retention rate in the inner city schools
in Chicapo. Eight of the thirteen cadres are still functioning and the Board of
Education through the good offices of Dr. Curtis llelnick, Associate Superintendent
of Area A, has allocated three non quota positions to the Dyett Ildddle School to
keep the cadre intact through the 1273-1974 placcement year. The program has
produced a number of curriculum materials widely used in the Chicago system and
in otlher school systems, audio~visual npaterials, literature describing the
model, research reports and articles in professional journals, program replica-

tions here and abroad, presentations at AERA, ASCD, AACTE, NCA, NCSS and other

1. Yayne Doyle, '"Transactional Evaluation in the FTPP" in Robert Biopey's
Studies in Transactional Evaluation: 1373, McCutchan Publishing Company, Berkley,

[:R\j:*California

wll Toxt Provided by ERIC
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national and resional professional association meetinss and presented the progranm
to visiting scholars and educators fron 27 forei~n countriess., The project will
produce a monocraph Jletailing the experiment and has nroduced a cadre of about

57 staff merbers wvho vill and are using their knowledre to assist other institu-~
tions train nrofessionals to deal vith urban oroblems. The project ill con-

clude vith a balance "in the black’” and with a debt of appreciation to all who

contributed to the success of the proqram.l

1. ‘finutes of the CGraduate School of Educetion, Ausust §, 1273, I fneo,
University of Chicazo - See Appencix




ITI. Pro-ran Operations 1372-1%73

"
The FIPP? Pro~ress "erort for 1772*anticipated the six areas of concern

for tane Yord Prorram in 1973, The major task for the program staff was the

corpletion of the nonorranh by June, 1773. All other activities rust be

subnrdinated to tie completion of tie document Ly June, 1273" (FTPP Procress
eport, 1272, pace 15). Towever,‘the otaer six proeram tasks kept infrinniagp
or staff time and enerny. The revise. date for the completion of the mono-
prach 1is nov April 1, 1774,

First, the performance of propram maintenance functions became a problem
because tiie remainiam t10 full-time staff mermbers, the director an! the assist-
ant director, in addition to their administrative responsibilities in report
and budret preparation,asgumed the role functions of the school board liaisen
and the director of dissemination and demonstration. Further, they continued
to meet wvith placement year liaison staff, convene oroaram cormittees, pro-—
vide service for the eisht placenent year cadres, and teach prcgram related
courses. The twro hadf-time staff menbers in research and evaluation were en-
caced in the comnlex computer analvsis of the data collected in the last fully
operational vear, 1272, The two part-time field staff members gpent all
their tine vith the Hyvett "1ddle School cadre durine the summer training pro-
nram and at the school durins the academic year. ‘le seriously underestinated
the amount of staff time required to eep the prorran functioning to meet the
needs of its various clients and we unlderestimated the amount of staff time
required to sift, orcmanize and analyze the five years of materials vhici formed

the data basis for the monor~raph,

1. I, Schwartz, Pronress Renort, 1972, Ford Training and Placement
Propram tlews Briefs, Mineo, Universitv of Chicapo, November, 1972, pp. 1-16.
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Second, the Ford Program had acquired a number cof commitments and obliga-
tions to various publics to explicate particular portions of program history
and/or operation. For example, the replication of the program at Rutgers
University, "project We', looked to the Ford Program staff for on-going
consultation services, for detailed advice on staff develonment and evaluation
activities., During 1573, the Ford Program director in consultation with staff
wrote six reports describing aspects of overations in the Ford Program and
responding to reports and problems sent to her by the Rutgers' nrogram director.
In addition she met with *'Project We' staff during the Winter Ouarter in
Chicago. The same kind of consultation oblications were met in the Ford
Propram’s association with the replication at Northern Illinois University,
LaTrobe University in Australia and other institutions considering adoption
of the model. It 1is our impression that the success of the programs at
Rutgers, lorthern and LaTrobe is in no small measure due to the detailed
descr%ptions provided by the staff of their experiences in virtually all
areas/of program planniqg,J;mplementation and evaluation.l

Third, the staff was determined to see to it that progranm documentation
was as complete a8 possible and available to others interested in the program,
This required a careful selection of documents frorm among the working papers in
the files, revision of those deemed most uscful and submission for cataloging
to ERIC and/or publication in various journals. The primary responsibility
for this task was assumed by the director and the assistant director. (A

1ist of materials available from ERIC or in print in journals 1is appended.)

1. L.F. Claydon, Renewing Urban Teachine, (Cambridge, England: Cambridge
University Press, in press, 1974). The Urban School, (Australia: Pitman
Publishing Company. in press., 1974).

Samuel Davis, "A Collaborative Prosram in Urban Teacher Training”, mimeo
scries of revorts (DeKalb, Illincis: Northern Illinois University, 1972 and 1973).

Fred eans, "Project We'' Evaluation Reports, mimeo. A series of reports
Q  during 1972 and 1973, (Syracuse, llew 7ori:, Rutgers University).
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Fourth, the decision to participate in a1 selected seriles of disscmina-
tion activities was, in retrospect, an ineffective use of orqanizatiog time
and resources. Preparation of papers, speeches and other presentation materials
took precious staff time array from the major task - the vritine of the mono-
graph. The initial assunption was that the rmaterial written for the various
presentations e.q., papers for the 1273 Arerican Educational Research Association
tfeetine, or the 1773 AACTE - ATE Conference, could be used with littlie revision
in the monograph. The assunption proved false. Had we chosen to present a
serles of sclected papers with brief intreductions in the monorranh, the shorter
papers mipght have been acceptable. Inatead we chose to nursue a more compre—
hensive and violistic apnroach to the monopgraph. The develonment of the frame-
work for the monograph revealed the necessity for an internal coherence and
sequencing - of material which was not compatible witl the oreanizing schemes
for the sliorter paners. Of course, sonie of the resource material and pottions
of the shorter papers could be used, but typically with major revisicns. So,in
fact, e were enraced iu two major kinds of research and presentatioﬁ activities,
one reared at the preparation of short papers, journal articles and speeches
about particular phases of the program for a series of snecial interest froups
and the other geared to the production of a Look definine, describing, analyzing
and assessing five years of data and experience vwith an experimental program.
The tvo full-time staff members aul the four part-time staff members who looked
forvard to a reflective year were not to have it in 1973,

Fifth, the two field staff nembers, the Dyett cadre liaison and the group
process consnltant, worked with the Dyett ifiddle School cadre and their efforts
recuire¢ the support and participation of other staff members. In the last year
of the nrouram, we yere still experimenting with cadre ﬁodels for the Dyett

cadre vas the first to be trained for, and placed in a middle school, the first
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cadre to be placed in a year-round school and ore of the two cadres to be placed
n a nev facility planned for teanm teachine and an individualized instructional
nrorrarn. The cadre rras an exverienced teacher calre vith four pre-service in-
terns selected fron desrec pronrrams at the University, At the last TIxecutive
Cormittee meetine on "'ay l1, 1973, tue fiecld staff members presented a propress

report for the ilyett cadre.

lir. llawzond and !lr, drmons rerorted on the D'yett Cadre which is in
its irnternship this vear. !ir, llarmond surmzarized four points fron
the attached report of the eadre.

1. The cadre's desicning its ovm training has had a bene-
ficial effect on the cadre.

2. The variety of teaching methods beins used by the
cadre 1s excitinqg.

3. The cadre is taking formal responsibility for its own
in-service trainine.

4., The cadre feels thev have a sreat distance to go,
particularly in the area of student achicvement.

‘r. I'imons adled tiat the in-service trainine prosran arose totally
fron cadre membexrs: it vas not imposaed. Also, their use of themselves
as trainers shos the hieh level of self confidence anl reflects the
rositive rotential of the cadre. The content of in-service training
has included tean teachinn, cadre oroup structure, and developins open
classrooms. (le emphasized that they are using the methods and tech-
niques of oven learnine wiicih they expect of their students.l

In spite of this imrressive list of acconmplishme. , the cadre is
still not pleased with their progress tovard vroviding the learning
environment vhich they envisased during the summer procram a year
aro. Although, a feu hard wmecasures of coenitive development anl! no
measures of affective :levelopment are available, the cadre

. . .feel(s) that the exreriences to date have been the plantine of
seeds vhich are only nov besinning to sprout. The vear ahead (1373-1274)
is seen by the group as the one in vhich these beeinnings will mature
and bear fruit, or elsc vizen and die. During this important time it
w7ould seem crucial to maintain our cadre‘s instructional strength if

1. FTPP .linuteg of Executive Comittee ‘‘eetine, 'fay 21, 1973, mimeo:
University of Chicaco.
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the experiments now in proeress are to culminate in the programs vhich
ve hope will become models for middle school education.?

The 1972 FTPP Propress Report (pp. 12-13) predicted that the creation of the Dyett
cadres to solve the placement problems faced by the prosram would consume more

staff time than was planned vhen the task of completing the monograph was scheduled.

The Dyett cadre had to devélop sroup support, maximize resources, re-
solve interpersonal conflicts, learn to work as a team, improve role
competence, understand the social system of the new school and with-
stand the trauma that goes with the opening of any new facility. Re-
cognizing these neceds, the decision wvas made to operate a three-week
suzmer training propgram and retain on the staff a liaison and a group
process consultant who would provide services to the Dyett cadre
durine the 1972-1973 school year. The implications of this decision
will be clearer as the year advances.

The implications of the decision became quite clear to staff early in 1973.

The ethos of the program mandated that cadre's needs he met particularly in their

IC

IText Provided by ERIC

placement year. This new cadre had needs which involved more than just field
staff time. 1ilost of the staff members attended mbre than half of the weekly
cadre meetings for the first four months of the cadre's operations. Evaluation
of the Dyet cadre involved the research and evaluation staff in cadre meetinos
and evaluation sessions. The administrative staff was engaged in resolving con-
flicts between the principal and eadre and the principal and field staff,.negotiat—
ing nonquota positions for the 1973-74 school vear and handling cadre requests
for budget allocations. All of these items required precious time, time that was
planned‘for the monograph.

Last, the development and activation of stratepies promoting the prolongation
of the program was not a major staff activity after February, 1573. Aithough the
administrators in ?he Chicago Public Schools were interested in continuing‘the

proegran in the form of the District 13 cadre and other experienced teacher cadres

2, B. ilammond, J. English, N. Kimmons, ‘'Dyett Cadre Levelopment -~ A Suumary
Renort'", mineo: University of Chicago, *lay, 1973. A copy is attached to the re-
port and may be found in the Appendix. :

1. FIPP Prosress Peport, 1972, n. 13
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focused on in-service and retrainine models, at the Univeraity of Chicaqb, the
Graduate School of Education and the Department of Education were in the midst of
internal reorcanization and selectineg a new dean and chairman. The staff, after

a serles of meetings with program committees, individual faculty members ard
feedback from the Graduate School of Education, determined that there existed a
ceneral feelins that the Ford Training and Placement Program ﬁad achieved the
objectives of develéping and testing a model of trainine teachers for inner-city
schools:anﬂ that the outcomes of the project should be 4ncerporated into the
continuing activities of the programs in the School, as part of the 'STX program
for experienced teachers. Further investigation of the model and program opera-
tions would be left to the individual interests of faculty members and graduate
students. 3y Spring of 1973 most Ford staff members had made commitments to other
positions and activities. The director assumed the responsibility for the comple-
tion of the monograph and the establishment of appropriate archives and resource
files for those interested in program documents.

Throughout the program's history and especially in 1573, the Chicago Public
fchool personnel and University faculty serving on the Executive Committee, the
Co-ordinating Committee and the Curriculum Cormittee displayed a high level of
inﬁerest and concern in program activities and facilitated operations. Individually
and collectively, they assisted in solving those problems which required inter-
.institutional and inter-departmental co-operation. Consequently, a number of per-
sons in the Chicago Public Schools and at the University of Chicago are knovledgable
about the Ford Program and can answer questions regarding the experiment.1 The
Ford Foundation, aware of the demands on staff time during 1973, has extended the
funding period through September, 1774 in order to provide the manuscript and

clerical service necessary to complete the monograph. The_Department of Education

1. A partial list of the placement of staff members is shown in ;he Appendix. |
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and Graduate School of Tducation are donatine snace and other facilities, which
will allow the program director to neet dissemination cormitments in 1274 and

to orecanize the archives.
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III. Dissemination and Demonstration Activities -~ 1972, 1973, 1974
After four years of procram operations and presentations at a variety of
national and resional professional associations, the program developed an audience
and a reputation vhich resulted in a number of invitations to particivate in con-
ferences, meetings and discussions of collaborative programs. %Yhile the demand
for staff services was most flatterino it was also very time consuning. In ad~

dition to preparing and distributing our newsletter, FTPP News Briefs, five times

during 1273 to over 3,000 individuals on our mailine list, the staff was involved
in a number of presentations at home and away from Chicago. In the Fall of 1972,
all members of the staff were involved in the in-service training propram for the
Dyett ‘tiddle School Faculty. The program was sponsored jointly bv the FIPP, the
Board of Education and the “estinshouse Learning Corporation, Project PLANl. In
December and January, the Ford Prosram director was engaged in preparine the final
draft of the proposal to establish the District 13 Experienced Teacher-Cadre vhich
wvas sutmitted to the Chicago Board of Education for submission to the state under
Title III funding. Also in January, the director participated in a symposium
sponsored by the Chicaco Public Schools on the place of fine and performing arts
in secondary schecols and the deve10pmeﬁ; of models for selecting and training staff
to wvork in a new fécility with a unioue curriculum focus. For the sake of brevity
and to indicate the range of activities, a brief description of fifteen of the
major activities are described below:
1. February, 1973 - American Association of Colleges of Teacher
Education and the Association of Teacher Educators Annual
Conference -- Chicaco - Presentation by H. Schyartz an Eg
. ilcCampbell ~ "“A Bold Step in Urban Education”’ tape-sli: gs%re-
sentation followed by a discussion of the Ford Program as a
competency-~based teacher education propgram before competency-

based becane a catch-phrass. Two presentations - attendence
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approximately 127,

Yarch, 1973 - Anerican Educational Research Association lfeetins-
Neuw Crleans -~ The Ford Staff organized and prepared four separate
papers for a special session at the Conference. Iirs. Schwartz
chaired the session and Professor J. Getzels served as the re-
spondent deliveriny a perceptive and eleqant critique of the
papers and the proeram. The preparation of the session papers
and the organization of the activity was besun in late August of
1972 and regresented a major effort on the part of the Ford
Staff. The session was called, 'The Use of Four Research letho-
dologies in the Fvaluation of an Experimental Prosram. Fach
paper used the data from the Forrestville ~ Martin Luther Kine, Jr.
High School cadre as the example to illustrate the benefite and
limitations of each research methodo;ogy.

A surmary of each naper 1s presented.

(See Attachments)



T:IE HMISTORICAL “‘ETHOD OF INOUIRY IN A TELACHER TRAINING PROGRAM
TIEO®Y AND 'ETATHEORY
by

Ton Ximmons

Abstract

This paper tries to show the uses to vhich a histori-
cal method of incuiry can be put in evaluation of an experi-
mental progran. In addition to the usual chronologicai
narrative, the paper has used two organizing principles,
called a "teleological approaci’’ and a “'systems approach,”
to describe the ongoing sequence of events in an experimental
progran. o

The 'teleological approach' used in the paper derives
from the notion that the expcrimental prorram described had an
inherent purpose or end that could be found by the study of an
article on how to train school personnel. From this view, the
article is called the program's metatheory.

The same article also containg logical constructs for
approaching the training of teachers. These constructs are
from syctem’'s theory and from it was derived the notion of a
“systems approach’ for historically talking about the program.
From this viewv the article is called the proeram’'s theory.

Together these approaches seem to offer the best way
of explicating the salient features of an experimental program
within a historical context,
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A CASE STUDY OF GROUP LIFE IN THE HARTIN

LUTHER KIYG, JR. JIIGH SCHOOL CADRE, 1971-72
by
Raffie Veaver

Abstracu

This 1s a description and explanation of the failure
of the second King Cadre to succeed in implementation of its
curricular goal surrounding student achievement. Since the
Cadre succeeded with such regularity in other areas of its
involvement, vhy did it not succeed here? Student academic
acirlevement was not only the goal of the King Cadre but also
a goal of the Ford Training and Placement Program. Both the
cadre and the program had self-irstruction as to what was to
be accomplished. If it is possible to control consequences,
that ig, to manipulate them as a system of rewards, then it
may also be possible to affect a cadre's behavior in the de-
sired ways. The idea of FTPP treatment beinz consciously
manipulated to shape cadre members' behavior 1is viewed as
fundamental.



THE CLASSICAL PSYCHOU:ETRIC “{ETHCD OF EVALUATIOI! OF FTPP

by

Michael aller Donald Soltz
University of Chicago University of Chicago

Abgtract

Evaluation of the Ford Training and Placement Program
relied on both affective, paper-and-pencil measures and class-
roon observations. Our concern was to discover differences
between Ford and non-Ford subjects. An analysis of covariance
design, with pre-test scores covaried out, revealed few signi-
ficant differences in post test scores. A difference in three
personality measures seemed to support the validity of the
teacher selection process. The lack of other differences
between Ford and non-Ford individuals may not reflect short-
comings in the program so much as the inappropriateness of the
measures used. Vle argue that a tighter fit between operation
and evaluation would have revealed more.
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A MANAGEMENT APPROACH TO RESEARCH

IN EXPERTMENTAL PROGRAMS

by
James F. llcCampbell Henrietta Schwartz
University of Chiczgo University of Chicago
Abstract

This paper 1s an analysis of the Ford Training and
Placement Progran from a managerial research point of view
uritten by the director and assistant director of the program
to be read in conjunction with papers representing three other
research pvoints of view -~ the historical, the case study, and
the psychometric. It attempts four things. 1) it explains
the context which motivated its being written; 2) it explains
briefly the conceptual notions which are the basis of the mana-
perial stance tuat we have taken in the program; 3) it applies
the principles of these concepts to the analysis of omne of the
training groups within the program: and 4) it draws some con-
clusions about the weaknesses and strengths of this approach
to formulating and answverins significant research questions.
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3. “tarch, 1973 - Professor John Ravnor and B3C Production Unit from
the Cpen University in BDletcheley, England came to Chicago upon
invitation from the Ford Proeram director who visited éhe Open
University in August, 1972 and described the program. Video-
taping sessions were arranged for the production crew in several
cadre and non cadre schools. The material will be used for a
series of half-hour films on training teachers for urban schools
~ an Open University course. Ford staff members arranged sites
and consulted with the crew,

4, 1973--1974 - Assistant Dean Samuel Davis - Worthern Illinois Uni-
versity - DeKalb - Continuous consulation with faculty involved
in replication of the program at the undergraduate level at
Northern., Visits made on the averape of once a month.

S. March, 1973 - Professor Tom Bell, Director of Rural Urban Educa-
tion Program at Ball State Univesity in l'uncie, Indiana. lr.
Bell visited our prooram, consulted with staff, and met with
cadrg members at the Dyett lliddle School,

6. March and April, 1973 - ALP Resecarch Project directed by H, Thelen,
University of Chicago. The Directnr of the Ford Program assisted
Professor Thelen in obtaining school sites for ;he study on
classroon ethos. Cadre schools were visited and several agreed
to participate in the progzan.

7; April, 1973 -~ National Council of Teachers of Enclish Conference ~
Chicago. Paper presented by the director on the impact of the
English and Performins Arts Curriculum on the attitudes and
values of hiph school students at lartin Luther Kiag, Jr. Hipgh

School.
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8. Tlay, 1973 - Department of Curriculum and Instruction - Universipy
of Tennessee. Tvro members of the department, Professors Bellum and
Hughes came to Chicago and visited with the Ford staff, attended
cadre meetings at school sites and discussed the evaluation model
employed by the propram.

9. May, 1273 - Department of Teacher Education - California State
University - Hayward, California. The director oresented the
program, discussed the implications for possible collaboration
betwyeen California State and the school district of Oakland, met
with faculty to consider the whole notion of competency or perform—
ance based training programs.

10. In-service workships in cadre and noncadre schools during the y=zar
involved most meubers of the staff at one time or another.

11. June, 1973 - Catholic University - ashington, D.C. Presentation
to Education faculty concerning the social systems model and pro-
blems in operationalizing the model. Fmphasis here was on the
contractual aspects of the Ford Program, agreements between the
low power program, the University, the schools, the interns, the
communities, etc.

12, November, 1373 - Department of Secondary Education - University of
Illinois, Champagne, Illinois. The director prepared a paper and
delivered it to members of the faculty and selected gréduate
students on the considerations which a university must attend to
before committing resources to ‘'practical' collaborative programs
in teacher preparation and re-—training.

13, PFebruary, 1974 - Universitv of Florida - Departmeat of CBurriculum

and Instruction - Gainesville, Florida. Mrs. Schwartz will present
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two ppers at the National Conference on Collahoration sponsored
jointly by U.S. Office of Education, Teacher Cotpg Program and

the University of Florida. To represent the Chicago Public Schools
and its role in the Ford Program, Dr. Curtis Melnick, Associate
Superintendent, Area A, will join !Mrs. Schwartz on the program.

14. February, 1974 - American Association of Colleges of Teacher Educa-
tion and the Association of Teachker Educators - Chicago, llrs,
Schwartz will present a summary of the impact of the Ford Program
on other universities and school systems.,

15. April, 1974 - American Educational Research Association - Chicago.
lrs. Schwartz and ¥r, McCampbell will present a conceptual analysis
of the mode of administration which characterizes low power organiza-
tions. llost experimental programs are ldw power organizations and
nust adapt administrative strategics to this condition. The title
of the’paper is "Staff Developnient in Low Power Transactional Organi-
zations: The Administration of an Experimental Progranm in Urban
Education‘. It will be discussed by Professor Arthur Blumberg,
Syracuse University,

In addition to the activities and the typical dissemination and demonstration

events, staff members managed to complete nine of the twelve chapters of the

monograph.
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1v. Summary of ifajor Findinas of the Experiment

It would be presumptuous to attempt to detail the results of the five year
experience vwith the Ford Program in this short report. Earlier, we reported
quantitative information concerning the retention rates of interns in cadres
and the degree completion rates of students in Ford related degree prograns.

In the Progress Report for 1972 there is a summary of the area of major institu-~

tional impact. {See pages 14 and 15.) Several of the research papers presented
at the AERA meeting in 1973 present information about the impact of the program
on cadre schools and individual participants in the program. The fact that the prog:
progran model 1is being replicated by other institutions and is a major compo-
nent of a national conference on collaborative experimental efforts attests to
the functionality as well as the conceptual appeal cf the model. However, there
are certain conditions,implied in the operation of the Ford Program, that need
emphasis. I suspect that these conditions are more important than the program
or the cadre training mechanism, because they reflect a Basic shift in the rela-
tionship betuveen universities and the public schools, shifts required to support
any collaborative effort.

The program required cooperation at all levels. It required a willingness
to share decision making about time-honored university and public school policies.
The program could not operate on good will alone, but required a reallocation of
resources. For example, costs related to the program had to be shared between
the two organizations. Collaboration meant the organizations were willing to put
their money vhere their intentions were. For the public schools, participation
ia the joint effort meant changes in selection, certification, and placement
practices. |

For the university, participation meant accommodation of a new kind of staff

member. Professors are people who like to make decisions about how they spend
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their time and enerey. Participation in thc Ford Program limited faculty members®
scope of decision making and made demands on time and enerev vhich could not be
dismissed. Conflicts had to be resolved by negotiation.

Both orsanizations had to commit themselves to evaluating and reporting the
activities of the propram and assisting other agencies which wished to replicate
the model. The problems related to the Ford Program were handled because people
in both orcanizations recognized that there was_enough merit in the training and
placement model to justify setting aside established procedures.

The high level of trust and joint ecffort developed between the University of
Chicano and the Chicago Public Schools is unique, but replicable by state insti-
tutions and their public school counterparts, If we are to reduce the dissonance
between teacher training and practice, universities and public schools nust de-
velop innovative, realistic, and mutually revarding programs and then cormit
tangible resources to support the efforts.

The monograph represents a selective, longitudinal, summative view of the
procram's influence in a number of client systems. An outline of the chapter is

presented in the appendix.



V. Conclusions an Persnectives

In review, the 1°73 acadenic year nas'a productive one in terms of the docu-
ments, research papers and journal articles whick have Leen added to the progran's
archives énd the general ethnoaranhy of the experiment. A partial list of the
raterials i1s showm in tlhie Appendix. A new model was developed and documented for
the creation and trainiﬁg of a cadre for the vear-round middle school. '"ith the
exception of three role spécialists, all interns were placed in cadre scheels and
the nrogran funded, supervised and evaluated nlacement year projects in six of
elgiit cadres and provided services in the form of wor!:shéps and consultation for
tr7o other placement year cadres. The staff engased in a heavy schedule of dis-
senination and demonstration activities, and at this vritin~ manaced toc complete
ten of the twelve chapters of the monograph. ‘losi members of the Ford staff are
usine the skills and trainine develoned vhile servine the Ford Prosram in their
ner nositions aud/or research activities. An averare of ten inguiries concerning
tl.e prograrm or recuesting literature ic responded to by the Graduate School of
Education each weel. The prooran has discharced its responsibility to operation-
alize a conceptual model, implement:the prorran based on the model, collect infor-
mation, correct the prorran and document thie successes and fallures of the opera-
tional elements and>report those findines to the vider educational community.

To viev the program in the wider social context of the dvnamics of education,
one "wst adnit that there vas a time vhen universities could train teachers and
other role specialists in splendid isolation, ship them off to the pullic schools,
and enjoy the smuo cratification that‘comes with compietine é task. Durine this
time the tublic scheols accepted almost writhout question all of the products of
the universities' proorams. The society was putting large numbers of children in-
to schools, thue schools had vast specialized personnel needs, and the teacher

education institutdons succeeded in supplying large numbers of persons vho were

legally certified to staff the schools.
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Although critics of the universities' inhouse trainin~ prograris vere around,
theilr comments tiere not taken very seriously by the faculty members involved in
teacher preparation. The critics maintained that university trainine programs
ere not producing teachers eaquipped to deal with a new kind of student, with the
human and instructional problems of the inner citv, and with the value conflicts
encouraged byuﬁ rapidly chanéing soclety.

As the demand for teachers diminished, these early critics became prophets.
The duestions they raised about the quality and reality base of the programs were
riven serious consideration, particularlv by the faculties of the large state
teacher education agencles. The need to connect the pronrams to the practice pro-
duced a number of important chanses in the relationships between the universities
and the public schools.

In the past decade, many university faculty members have left their ivory
‘torers and gone into urban comrmunities for a variety of reasons. Following their
lead; some private research-oriented universities in urban centers have been
exnerimenting with new field-based nodels o¢f teacher trainine. These universities
. have aengaced in the initially painful process of reality testing their theories
in the arena of the inner city public sciuools,

It vould be useful to look at tiie prohlems and results of the shifts in
universtty/school relationships produced by the experiments. Cbviously, private
universities will never provide the bulk of teachers for larre urban school
systems. Vet institutions such as the University of Chicaro do perform other ser-
vices. It seems to me that the sponsorship of the Ford Program éver the last five
years 1s an excellent example of the worthrhile service an institution like the
University of Chicaco can provide in demonstratine a way in vhich practitioners
and theorists can woék together to mutual benefit of both --- and the ultimate

client, the student in the schools. Such proerams deservé the fiscal and moral
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support c¢enerously made availadle bv the Ford Foundation to the Tord Training
and Placeuwent Program.

'Ti0 should initiate such collaborative ventures? Certainly not the faint in
heart or those unwilling to take risks. It is my feelins that the universities
shiould take the initiative for establishing the cooperative relationships. The
exanple set by the University of Chicaro misht be summarized with a paraphrase
of the old cliche, “‘Don't call us, we’ll call you.’ The charce should-be;

"I1f you don't call us, we'll call you again and a<ain and anain.”

Respectfully submitted,

Henrietta Schrartz




